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Notre Dame de Namur Univ ersity
ED 210 Psychological Foundations of Education

Fall, 2006 Anabel L. Jansen, Ph.D.

3.0 Units Home: 650347-4521

Room: SM113 Sx Seconds: 6506859885

Mail stop: Curriculum Library/ see Rachel FAX: 6506859880

Tuesdays 3:30 o 6:30 Office hours: by appointment @

Academic Quccess Center

email: anabel@6seconds.org
(Please note: do not use the NDNU

email or NDNU telephone number
for contact purposes.)

Course Syllab us

Description:
Educational psychology is aninterdisciplinary subject that incorporates human

development, learning strategies, intelligence, motivation, measurement, and
classroom management. An emphasswill be placed upon developing a
consistent theory and philosophy (personal) based upon the preponderance of
current research including, but not limited to such fields asbrain-based
learning, multiculturalism, gender, and socioeconomic status. Psychology 210 is
a basc foundation (overview) course; assuch, all the pedagogical competencies
established in document 2042 ae addressed.

Course Obijectiv es:

1. Toidentify thethree major models of instruction (i.e., humanistic, behaviorism,
cognitive) and their implications for the field of education; (TPE: 1,4,5,6,8)to
describe strategies from each model applicable for a variety of students needs at
each age/ stage. (TPE: 1,4,5,6,8)

2. Toidentify, understand, and apply the relevant theories, principles, and
concepts from the field of psychology and the major models for the teaching-
learning process. (TPE: 1,4, 5,6,8)

3. To consider the purposes of education asidentified in the culture; to
determine/ describe the elements of “ good” t eaching; to analyze and reflect on
one’'sown pradices. (TPE: 5,6,8,9,10,1,13)

4. To begin to understand the complexity of the teaching process from multiple
perspectives; to develop appropriate rules/ consequences; to characterize the
features which increase academic achievement. (TPE: 2,10,11,12)

5. Toidentify the charaderistics of a self-regulated learner, plus strategies for
sustaining/ supporting an internal locus of control within an environment
focused on the building of community. (TPE: 5,9,10)

6. To develop a personal concept of intelligence and solidify the implications for
teaching. (TPE: 4,5,78)

7. To increase personal knowledge about self (learning style/ modalities, etc.) in
order to recognize, understand, and appreciate the varying needs of today’s
classroom learners. (TPE: 2,3,4,5,11,12)
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8.

To analyze the components of motivation; to consider the power of individual
choice; to develop strategies to increase intrinsic motivational levels. (TPE: 5,6)

To examine the extremes of the educational continuum from special education
to gifted; to determine appropriate approaches/ mechanisms for improving
achievement. (TPE: 1,3,4,5,6,8,9)

10.To identify and describe the educator’s/ school’s/ commu nity’srolein the

support of developing gender and/ or cultural differences. (TPE: 3,4,5,7,8,11,2)

11.To identify multiple testing options, procedures, and assessments, including

portfolios and exhibitions. (TPE: 2,3,7,8,9)

12. To examine presently held beliefs, biases, prejudices, and to make adjustments

when appropriate. (TPE: 7,9,10,12,13)

13. To develop a personal motto/ metaphor for the teaching process. (TPE: 9,1213)

Requir ed Texts:

Cauley, Kathleen M., James H. McMillan and Gina Pannozzo, Editors. Annual
Editions: Educationa Psychdogy 20067. Dubuque, IA: McGraw-Hill
Contemporary Learning Series, 2006/7. (BEP)

Jansen, Eric. Teaching With theBrain in Mind. Alexandria, VA: Association for
Supervision and Curriculum Development, 2005. (WB)

McCown, Ensen, et. al. Sdf-Scence The Emationa Intelligence Curriculum. San
Mateo, CA: 6 Sconds, 1998. ()

Recommended reading (on reserve in the library):

Jensen, Freedman, Rideout, Freedman. Handlewith Care Emational Intelligence
Activity Book. San Mateo, CA: 6 Sconds, 1997.

Slverman, Rita and et. al. Educational Psychdogy: Cases for Teacha Problem-
Salving. New York: McGraw-Hill, Inc., 1994. (EPC; this text is not required
although readings are listed)

Course Requir ements

1. Attendance (10% and consistent participation in class adivities are crucial.
Untimely arrival and more than two absences will affect your final grade.
Please notify instructor in advance of anticipated absences; notification does
not equal "an excused absence." Qubstitute assignments may be requested
and/ or extra aedit work may be submitted and earned.

2. A “hand-writ ten or computer-generated” dialogue journal assignment (10%)
will be given at the beginning of the course. Please keep to the appropriate
schedule (i.e., individual journals are due every other session). Any topic
(i.e., dass discussions, readings, job, etc.) may be shared (informal work-not
edited). Included in the journal assignment should be two or threequestions
generated by you asyou complete the required readings Instructor will make
written commentsin the journal. A minimum of six entriesisrequired. If a
journal assignment is missed, complete two entries during one week. (Task
1/ Prompt 2: Developmentally appropriate pedagogy)
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3.

Advanced reading preparation (10%) of assigned materials/texts will
fadlitate s mall/large group discussions. Please consider readin g the texts
asthelecture for this course and weekly class asthelab. (Task 1/Prompt 2:
Developmentally appropriate pedagogy)

Sgn up to share one or more experiments from Self - Science or Self -Science
Il (5%); changesin sign-up dates must be negotiated between students. The
experiment chosen could be related to the topic under discussion that week.
Items to consider in preparation: a) asess your students’ current level of
involvement in class; b) teach a Slf-Science or other ElI/ EQ lesson; ¢)
supplement if desired by creating/ writing moral dilemmas typical of your
students’ self ages/ stages and/ or self; d) report observable results (i.e.,
involvement levels/ insights). (Task I/ Prompt 4: Assessment Practices, Task
2: Connecting student context to lesson design; Task 3: Assessment of
learning goals). Extra aedit can be earned by individuals who create a
lesson. Such a lesson could be designed in one of two ways: 1) anEl lesson
focused on any of Six Seconds’ eight competencies; or 2) a ®ntent lesson (i.e.,
English, history, economics, math) that integrates emotional intelligence/
eight competencies with the topic. Lessons (newly created or modified)
should be posted to Sx Seconds' web site on which instructions are provided
(sample and instructions will be distributed first/ second night of class) for
those interested.

A performance review (10%) of outside materials. It may be a book,
magazines (e.g. Educational Leadership, Middle Shool Jaurnal, etc.), tapes,
videos, etc.). Material selected must have approval of the instructor;
students should not select duplicate books/ tapes/ etc. A 5-10 minute oral
presentation utilizing effective teaching techniques will be shared with class
members; written materials are optional. This micro-lesson should be an
example of excellence in teaching. Exceeding the time limit isinappropriate
and will affect your evaluation. Please sign up during first/ second class.
Presentations will begin on the fourth/ fifth class; changesin selected dates
must be negotiated between students. (See suggested reading list.) (Task 2:
Connecting student context to lesson design; Task 4: Lesson, implementa-
tion, and reflection after instruction)

Search/ surf the net to find information relevant (5%) to a topic to be
discussed in class (see topics/ date list, pages 1 and 2). The datacould be a
joke, research, a book review, commentary by a noted author/ educator,
current event, etc. It must be accompanied by a one paragraph evaluation
including for whom it would be valuable and why, and rated from 1to 5
stars with 5 gars being of outstanding value and one star asof minimal
value. Email assignment to anabel @seconds.org; be sure to include the
Uniform Resource Locator (URL). Bring enough copies for the entire class.
Sign up first/ second class; changes in selected dates must be negotiated
between students.

Identify the typical social/ emotio nal, cognitiv e, and physical attitu des,
skills , and behaviors (10%) of your favorite age (5/ 6; 7/8; 9/10; 11/12/13;
14/15/16/17). Resources could include psychology texts, the Internet, etc.
Explain how thisinformation/ data will affect your teaching. The identified
data can be listed asbullet points, followed by three/ four paragraphs
explaining how thisinformation will affect your classroom. (Task 1, Frompt
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2: develop-mentally appropriate pedagogy; Task 2: omnnecting student
context to lesson design; TPE 6 a, h ¢; 8)

8. Completion of mid-term (20%).* Test questions will be self-created in class
(i.e. by the total group) and the completed, returned take-home responses
will be evaluated by self, peers, and instructor. Sudentswho prefer a
portfolio type of assignment may opt to do a “materialsreview” for the
grade they wish to teach or observation(s) of master teacher(s) with critique
(either choice should approximate four to seven hours of effort). It is
expected that all choices and responses will be appropriate for a graduate-
level class. (Task 1/ Prompt 4: Assessment practices)

9. Completion of final exam (20%).* There are three main options: 1) artoon
final; 2) multi-dimensional presentation of personal philosophy; or 3) design
two assessment tools (i.e., formal/ informal for both cognitive/ performance
agpects of diverse students) for a potential unit you will be teaching;
alternative assessment tool will also be presented to the class Another
possibility could be a project (created individually or within a cooperative
group) based on one major topic covered in class. All choices of the final
exams will be open-book, open-note, and take home. Evaluation for any
option will be self and instructor. The final should approxim ate sx to eight
hours of effort. (Task 1/ Prompt 2: Develop-mentally appropriate pedagogy;
Task 1/ Prompt 4: Assessment Practices ; Task 4: Lesson design,
implementation, and reflection after instruction)

10.Please type formal assignments; this obviously includes ages/ stages, the
mid-term, and the final. The campus Instructional Computing Centers (PC
Lab SM115; Mac Lab SV 118) ae available at various hours for student use.

11.1 am open to negotiation of one or more assignments. However, it will be
your responsibility to initiate discussion. If you would prefer to become a
specialist on one or more of the topics (vs. a generalist), an adaptation in
assignments may also be created.

* Both the mid -term and the final MUST be submitted on/before due date.
Grades assigned by instructor will r eflect late assignments.

Extra Credit:
Submit a video clip (ready to use) that illustrates a aitical teaching concept or an
emotional intelligence skill.

Grading System:
1. Letter grades (college policy) will be given. Evaluations will be by self, peers,
and the instructor. Course requirements will be weighed approximately asfollows:
Attendance--10%
Performance review--10%
Self-Science Report—5%
Technology Report—5%
Readings, participation, journal, discussion groups — 20%
Outline of behaviors/ attitudes/ skills (i.e., physical, cognitive,
social/ emotional, etc) typical of favorite age group (e.g., 5/ 6, K-1t; 7/ 8, 2-
3. 9/10, 4"-5"; 11-13, 6", 7", 8", 14-18, 9", 10", 11", 12") — 10%
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Mid-term, review, or observation — 20%
Final Exam — 20%

2. If you have information pertinent to your ability to perform these assignments as
outlined, please contact the instructor with the information so that appropriate
adjustments to assignments can be made. Under the Americans with Disabilities
Act (ADA) of 1990 ard Section 504 d the Rehabilitation Act of 1973, NDNU makes
every responsible effort to provide appropriate accommodations and assistance to
students with disabilities. Sudentswith learning disabilities need to schedule an
appointment with the PASS Coordinator early in the semester before classes start.

Contact: Peggy Koshland-Crane at 650-508-3670, eénail:mcrane@ndnu.edu.

3. Additional extracredit work is available upon request. One option would be to
find one or more recent research articles pertinent to a topic being discussed in
class. Sheduletime with instructor (2-3 minutes) to summarize importance for the
class.

Diversity:
The Office of Missions and Diversity is a resource for students, faculty, and staff

committed to aninclusive and multicultural educational experience. Sudents can
find mentoring, support, and advocacy with respect to issues of difference both
inside and outside the classroom. Contact: Dr. Bobby Vaughn at 650508-3785;

email: bvaughn@ndnu.edu.

A Suggested List of Potential Readings

Books:

Allen, Richard Howell. Impact Teaching: Idess and Strategies for Teachea's to M aximize Student
Learning. Boston: Allyn and Bacon, 2002

Badaracco, Joseph L. Leading Quietly. Boston: Harvard Business School Press, 2002.
Baker, Dan, and Cameron Stauth. What Happy People Know. Rodale@RodaleStore.com, 2003.

Barrett, Lisa Feldman, and Peter Salovey (Eds). TheWisdam in Feding. New York: The Guilford
Press, 2002.

Brizendine, Louann, M.D. TheFemaeBrain. New York: Morgan Road Books, 2006

Bluestein, Jane, PhD. Creating Emationally Safe Schods: A Guidefor Educators and Parents.
Deerfield Beach, FL: Health Communications, Inc., 2001.

Blum, Deborah. Sex on theBrain: TheBidogical Differences Beeween Men and Women.
New York: Viking, 1997 or Ghost Hunters: William James and theScientific Proof of Life After Death,
Hartford, CT: The Penguin Press, 2006

Caine, Renate Nummela and Geoffrey Caine. Making Connections: Teaching and theHuman Brain.
Alexandria, VA: Association for Supervision and Curriculum Development, 1997, or TheRe-
enchantment of Learning: A Manual for Teacha Renewal and Classroom Transformation. Crowell and
Caine, Zephyr Press, 1999 or Mindghifts: A Brain-compatible Process for Professional Growth. Zephyr
Press, 1999; or Brain/Mind Learning Principlesin Action: TheFiddbook for M aking Connections,
Teaching, and theHuman Brain. Corwin Press, 2004.

Carbo, Marie, Dunn, Rita, and Dunn, Kenneth. Teaching Studentsto Read Through Ther Individual
Learning Styles. Englewood Cliffs, New Jersey: Prentice-Hall, 1986;0or What Every Principd
Shauld Know About Teaching Reading: How to Raise Test Scores and Nurturea Love of Reading.
National Reading Styles Institute, 1997 or A Discussion Guidefor Bresking theCydedf Failure
Marie Carbo's Practical Strategies for Reading Success, 1994.
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Ciarrochi, Joseph; Forgas, Joseph P.; and John D. Mayer (Editors). Emationa Intdligencein
Everyday Life New York: Psychology, 2006(second edition).

Clark, Jonathan and Susan. Prioritize Organize, TheArt of Getting It Done Shawnee Mission, KS:
National Press Publications, 1992.

Cohen, Jonathan, Editor. Educating Mindsand Hearts, Social Emational Learning and thePassage
into Addescence New York: Teachers College Press, 1999.

Diamond, Jared. Guns, Gams, and Sted. New York: W.W. Norton & Co., 1999;or TheThird
Chimpanze= TheEvdution and Futureof Human Animals. Harper Perennial, 2006

Elias Maurice J, Tobias Steven E., and Friedlander, Brian S. Emationally Intdligent Parenting:
How to Raisea Sdf-Disciplined, Respansible Socially Skilled Child. New York: Harmony Books,

1999;0r TheEducator’'s Guideto Emational Intdligence and Acadamic Achievement: Social-Emational
Learning in theClassroom. Corwin Press, 2006.

Fulghum, Robert. From Beginning to End: TheRituals of Our Lives. New York: Villard, 1995.

Gladwell, Malcolm. TheTipping Point: How Little ThingsCan M akea Big Difference Boston: Little
Brown and Company, 200Q or Blink, 2005

Goleman, Daniel. Emationa Intdligence New York: Bantam Books, 1995 or Working With
Emctiona Intdligence 1998;0r Social Intdligence TheNew Scence of Rdationships 2006.

Gottman, John. TheHeart of Parenting: Raising an Emationally Intdligent Child. New York: Smon
and Schuster, 1997;or Ten lessonsto Transform Your Marriage America’'s LoveLab Expets Share
Thear Strategiesfor Strengthening Your Rdationship. Crown, 2006.

Harris, Judith. TheNuture Assumption: Why Children Turn Out theWay They Do/Parents M atter
Less Than You Think and Peers Matter More, New York: The Free Press, 1998

Hoff, Christine. TheWar Against Boys. Carmichad, CA: Touchstone Books, 2001

Horn, Sam. TongueFu! How to Deflect, Disarm, and Defuse Any Vebal Conflict. New York: S.
Martin’s Press, 1996 or Pop! Stand Out in Any Crowd. Perigee Trade, 2006

Jensen, Eric. Brain-Basad Learning. San Diego, CA: The Brain Store, 1996 or Enriching theBrain:
How to Maximize Every Learne’s Potential. Jossey-Bass Education, 2006

Johnson, Seven. Mind WideOpen: Your Brain and theNeuroscience of Everyday Life New York:
Scribner, 2004.

Kimura, Doreen. Sex and Cognition. Cambridge, MA: The MIT Press, 200Q
Kirshenbaum, Mira. TheEmoationa Energy Factor. New York: Delacorte Press, 2003.

Kohn, Alfie. Punishal by Rewards and TheSchools Our Children Desarve Boston: Houghton
Mifflin Company, 1993 1999 or Unconditional Parenting: M oving from Rewardsand Punishment to
Loveand Reason. Atria, 2005;or TheHomework Myth. DaCapo Lifelong Books, 2006

Kozol, Jonathan. Amazing Grace TheLives of Children and theConscience of aNation, and Ordinary
Resurrections: Children in theYearsof Hope Harperperennial, 1996 2001

Kozol, Jonathan. Savagelnequdlities: Children in America’'s Schadls. New York: Crown, 1991

Lane, Richard J and Wurts, Jay. In Search of theWoman Warrior: Four Mythical Archeypes. Boston
Masssachusetts: Element, 1998.

Levine, Mel. AMind At aTime New York: Smon & Schuster, 2002;or Ready or Nat, HereLife
Comes. New York: Smon & Schuster, 2005.

Lickona, Thomas. Educating for Character: How Our Schaols Can Teach Respect and Respansibility.
New York: Bantam Books, 1991, or Chaacter Matters: How to Hdp Our Children Deveop Good
Judgment, Integrity, and othe Essentia Virtues. Touchstone, 2004.

Marinaccio, Dave. All | Really Nead to Know | Learned From Watching Star Trek. New York:
Crown Publishers, Inc., 1994 (or any similar title)

Maurer, Marvin. Emational Literacy in theMidde Schaol. Dude Publishing, 2004.
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O'Hanlon, Bill. DoOneThing Different and ather uncommonly sensible solutionstolifé s pesistent
problems. New York: William Morrow and Company, Inc., 1999 or A Guideto Indusive Theapy:
26 Meahadsof Respectful, Resistance-Dissolving Theapy. W.W. Norton and Company, 2003

Peck, M. Scott. In Search of Stones: A Pilgrimageaf Faith, Reason, and Discovery. New York:
Hyperion, 1995. (Or any other book by Scott M. Peck.)

Pope, Denise. Daoing Schod: How We AreCreating a Generation of Stressed Out, Materiaistic, and
Miseducated Students. New Haven/ London: Yale University Press, 2001.

Porro, Barbara. Talk It Out. Conflict Resdlution in theElementary Classroom. Alexandria, VA:
ASCD, 1996.

Porro, Barbara. Teaching Conflict Resolution with theRainbow KidsProgram. Alexandria, VA:
ASCD, 2002.(out of print - available through 6 Seconds, 650-6859885)

Sadker, Myraand David. Failing at Fairness: How America's Schools Chest Girls. New York:
Charles Scribners Sons, 1994.

Segal, Jeanne. Raising Your Emational Intdligence A Practical Guide New York: Henry Holt and
Company, 1997.

Seligman, Martin E. P. Wha You Can Change.And Wha You Can't: Learning to Accept WhoYou
Are New York: Fawcett Columbine, 1993;or Authdic Happines: Using theNew Pasitive
Psychdogy to Realize Your Patentia for Lasting Fulfillment. Free Press, 2005;0r Pasitive Psychdogy in
Practice Wileg, 2004

Shurkin, Joel N. Teeman’sKids TheGroundbresking Study of How theGifted Grew Up. Boston:
Little, Brown and Company, 1992.

Szer, Teodore and Nancy F. Szer. TheStudents Are Watching, Boston: Beacon Press, 1999.

Soltz, Paul G. Advesity Quatient: Turning Obstadesinto Oppatunities. New York: John Wiley
and Sons, Inc., 1997 or TheAdveasity Quatient at Work. Collins, 2001.

Strauch, Barbara. ThePrimal Teen. New York: Doubleday, 2003
Sun Tzu. TheArt of War. Boston: Shambhala Publications, Inc., 1988.
Suskind, Ron. A HopeintheUnseen. New York: Broadway Books, 1998.

Tannen, Deborah. You Just Don't Undeastand. New York: William Morrow and Company, Inc.,
1990; TheArgument CultureMoving from Debateto Dialogue 1998 or You're Wearing Tha ?:
Undestanding M othe's and Daughtersin Conversation. Random House, 2005.

Thompson, George Jand Jenkins, Jrry B. Vebal Judo. New York: William Morrow and
Company, Inc., 1993.

Wheatley, Margaret J Leadeship and theNew Science San Francisco: Berett-Koehler, 1999;or
Finding Our Way: Leade ship for an Uncertain Time, Berett-Koehler, 2005

Wright, Robert. Non-Zero, New York: Pantheon Books, 2000.

Zins, Joseph E. Building Acadamic Success on Socia and Emoational Learning: What D oes Research
Say? Random House, 2006

Zohar, Danah and Marshall, lan. SQ - Spiritua Intdligence TheUltimateIntdligence London:
Bloomsbury Publishing, 2000

Periodicals:

“Education Leadership.” Scherer, Margaret, Editor. Published by ASCD, Alexandria, VA.

“M iddle School Journal.” Erb, Tom, Editor. Published by National Middle School Association,
Westerville, OH. (WWW.NMSA.01g)

“Scientific American.” Rennie, John, Editor in chief. Published by Scientific American, Inc.,
New York, NY. (editors@sciam.com)



